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;ARCH\VES 
~ . ALLEY STATE COLLEGE LIBRARY 

__,,/ ~ FEB 2 6 

VOLUME II, Number 4 
----~ ~ January 30, 1971 

I. 
1. Meetings 

a. Facu lty Meeting 

b. Financ e Corn.~ittee Mee ting 

II. 2 . Events 

a . Forum 

Wednesday, February 3, 3:30 p.m., 
Agenda: Discussion on Teaching. 
Tuesday, February 2, 4:00 p.m., 
129 L!IH. 

Thursday, February 4, 2:30 p.m., 
132 LHH, Vietnamese and Republic of 
China Fea ture Films. 

D 0 
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III. 

IT'S SEMINAR TIME AGAIN 

If you wish to propose a seminar, pick up a seminar proposal form, fili it 
out as fully as possible, and post it on the bulletin board in the Common Room. 
Seminar proposals will be removed FEBRUARY 5 for approval by the Curriculum 
Committee. 

Because of the scheduling arrangements, seminars will be assumed to be for one 
2-hour block a week for 10 weeks. If the seminar needs to be longer, specify 
on the form the amount of time needed. This will also help students in their 
consideration of seminars. It will be possible to generate seminars for 3 
weeks or 5 weeks also . I will schedule all 3-week and 5-week seminars according 
to a pattern: first 3-weeks, second 3-weeks, and third 3-weeks, and first and 
second 5-week per iods. Although it is possible to spec ify which part of the 
term you wish the seminar to be in, I would prefer to have the flexibility to 
move them around to mee t the exigencies of rooms, hours, and faculty. Also it is 
possible [or seminars to have varying cred it. Whil e hours spent in the class are 
not commensurate with the credit ass igned to a seminar, a rule of thumb is 2 or 
4 hours a week for 10 weeks for 5 credits , 2 or 4 hours a week for 5 weeks for 
3 credits, or 4 hours a week for 3 weeks for 2 credits. 

Signing up on the semina r proposal form does not constitute registration or 
even commitment to the seminar; it serve s to indicate the probable amount of 
interest so that the Curriculum Committee can make a decision about approval. 

Lee Kaufman 

IV. Tl/~ Cff)(OC.IJT /<AJO/u.f: TN~ t;~t:Jt.tJ6-ICI'/ l 

WANTED: A HUMANE EDUCATION 

As full time high school students, m:rny members of the Stevens Point High School 
Coal ition arc becoming increas ingly awar e of the very negative and subtly harmful 
effects their ed ucation has l1ad upon them. Upon gaining this awareness we have 
acted on it in a variety of ways. First o[ all, we're angry. We're angry 
becaus e we've come to sec the mechanical inhumanity of a school system that 
consistently refuses to deal with us as individual persons. We're angry at its 
stubborn unwillingness to change and its rigid adherence to a set of values that 
are meaningless and absolutely destructive to the human spirit. We've come to 
see that i[ we wait for our schools to change by themselves we could wait forever 
and nothing would happen. We know that each day we remain silent more and more 
repressive measures are going to be taken to keep us silent. So we have decided 
to get together and demand, as loudly as possible, that we be treated as human 
beings. In this article we are taking the first step. We're telling anyone who is 
willing to listen what we know to be the truth of whats happening in our schools 
and what we think should be done. 

From what we know to be true as full-time students and researchers of our school 
system, it is quite safe to say that our schools have critically negative and 
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absolutely destructive effects on human be ings and their curiosity, natural desire 
to learn, confidence, individuality, creativity, freedom of thought and self-respect. 
This is obvious. More specifically, the school system has the following effects 
which we consider to be absolutely crucial: 

1) Fear The school system is based upon fear. It quickly becomes obvious to any 
student that certain bad things are going to happen to him is he doesn't conform 
to the standards of acceptibility set up by the school system. The most blatantly 
atrocious of all the instruments of fear that the school system employs is the 
grading system. Students are operat ing under the constant pressure of a relatively 
arbitrary and grossly mislead ing system of e valuation. Grades are used as a deter
rent for any ac tivity that is not consid ered acceptable by the school system. There 
are many other fears that are ingrained in students fr om the time they enter first 
grade: administrative or fac ulty dis c iplinary action, college and permanent records, 
humiliation, ostracism, punishment from outside au thority. All of these things are 
used by school officials as levers for obtaining acceptable behavior and attitudes. 
Although most students l earn to adapt to this system of terror, we contend that it 
has horribly destructible effects, ranging from nervousness, resentment, and with
drawal to gradually accepting these methods as natural ways of dealing with other 
human beings. 

2) Dishonesty Schools compel students to be dishonest. By putting emphasis on 
"success" rather than learning, the school system soon teaches students to suppress 
thoughts and feelings tha t will not fit the system's definition of being acceptable. 
The student then sees that in order to "succeed", other exteriors-dishonest though 
they may be-must be substituted. This is basically unhealthy. Through it's 
ridiculously artificial (but well defined) system of rewards and punishments the 
school system gradu-:tlly destroys a student:ls s en s e of self, replacing it with a 
personality designed to conform to the schools standards of acceptability. Also 
with the system's subordination of the value of learning and its strong emphasis 
on good grades, students soon learn to chea t. Why shouldn't they, since they have 
been subtly reminded aga in a nd again that the only real thing of importance is the 
grade they receive? 

3) Approach to problems In learning to play the high school game, students soon 
discover what types of responses will illici t a favorable reaction from teachers 
and administrators. It bec omes obvious that in order to achieve the "success" that 
he's been taught is so important, the student must approach questions and problems 
in a manner that will please the system. So, in answering questions the student 
learns to think "What answer will most please the teacher?" rather than "What is 
my own honest opinion?". 

4) Destruction of eagerness to learn The school system takes young people who are 
interested in the things around them and destroys this natural joy in discovering 
and learning. A students own reasons for learning (which, in real are the only 
valid reasons) are not considered important and are eventually quashed. They 
are quashed by replacing the students own reasons with the artificial set of 
rewards and punishments that the school system employs in all aspects of its 
"compulsory miseducation". The school system turns learning, which is normally 
a beautiful thing, into a painful, degrading experience. 

5) Prejudice The school system teaches children to accent what they are familiar 
with and to reject what seems foreign. This situation is brought about by the fact 
that school officials have kept schools pretty much isolated from ideas and cultures 
that don't blend in with those of the immediate community. It is extremely seldom 
that anyon~ outside of faculty or administrators comes in contact with students, 
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v. 

let alone anyone who is the holder of unorthodox beliefs or life-styles. 
tends to perpetuate the prejudices of the local community, as well as to 
child form unfair prejudices of his own. 

This 
help the 

6) Competition Students in our schools are compelled to be competitive. Once 
again, the enormously influential system of artificial rewards and punishments set 
up by the school system takes its toll. Rather than showing students that to 
cooperate with their fellow students is more desirable and productive than competing 
with them, the school system forces students, through the grading system and its 
emphasis on success rather than learning, to care less about other people than 
about themselves. So they compete. 

7) Self-hate Perhaps most tragic is what the school system does to the emotional 
and mental attitudes and subconscious of its students. The system, for instance, 
is willing to and does label students failures at the age of 7 or 17. Besides 
becomi~g a self-fulfilling prophecy this practice of telling students that they're 
worthless has cruelly damaging effects on ·the students personality, and is in
excusable. Students are also shown in other ways that they are thought to be 
failures. Ostracism and humiliation in the classroom are quite common occurrences 
and serve the same end, that of convincing the student that he's inferior to his 
peers. The self-hate that results can be directed inward .or at others but whatever 
the case it is extremely unhealthy. A system of schools in a community that says 
it cares about human emotions and feelings should not permit this to go .on • . 

John MacT 

./JorL. 
BEING ••• Trustful/Doubtful ••• Open/Closed ••• Freeing/Manipulating 

I sat last Thursday and watched our process in Townmeeting and listened to the 
great clamor that arose each time the term "trust" was employed -- by various 
members of our community. 

I had sat on the Thursday preceding the pastone~nd listened to Bruce Loessin 
close out his remarks with a prayer "for the advent of the Skeptics". 

One thought that might have been gleaned from those two experiences is that 
different experiences draw out from us different attitudinal responses. Another 
learning that might have been derived fr om both those events is that one attitude 
may not suitably "fit" EVERY experience. A third learning that might be drawn out 
of these different occurrences is that one may want to develop more sets of alter
natives for responding to each experience than merely "to trust more" or "to doubt 
more". 

One may recall the simplistic evokings of religious revivalists, who encourage the 
emotionally harassed "to make a decision tonight" - setting up false alternatives 
or at least not setting out all the alternatives. The apostle, St. Paul, was 
frequently guilty of encouraging his auditors "to believe" and condemning those 
who did not. In the history of the Church, "faith, confidence and trust" have 



Bullfrog - 1/30/71 
Page 5. 

always been us ed a s e ithe r premises in an argument or the argument itself, when, 
in fact, knowl edge and da ta have been needed. I propos e for even so utopian a 
setting as TJC, tha t we not dismiss trust or doubt, but rather elevate that which 
has a greater chance o f f r ee ing a gr eater numb er o f people= knowledge. In some 
cases, trust will be the new "knowledge" that is needed; in other cases, doubt 
will be appropria t e , and we need not shy away f rom it. In still other cases, 
suitable da t a will come . 

Edgar Sheff i eld Br i ghtman, the philosopher o f Pcr sona listic I dealism, was positive, 
conc erned and ex tr eme ly thought- provoking wh en suggesting certain a ttitudes that 
could be deve lop ed f or the over - al l produc tivity o f the individµal and his society! 
He proposed, in addition t o "bei.ng trust f ul" or "being doubtful" when the situations 
warrant the s e responses, tha t ther e a r e othe r r esponses which we can make when 
pressured by c ircumstances. In addition to the deve lopment of attitudes and actions, 
Brightman couns e lled growth and deve lopment in knowl edge of one's own feelings and 
emotions; and so the who l e person is encour aged to BE. He. suggests some ways to 
affirm BE-ING in the following list, which may be o f h e lp to us - whether we are 
philosophers or af firming no pre s ent inter est in "Trusting/Doubting": 

1) 
2) 
3) 
4) 
5) 

6) 
7) 
8) 
9) 

Be 
Be 
Be 
Be 
Be 

Consistent 
Systema tic 
Inclusive 
Analytic 
Synoptic 

(el imina t e al l contr ad i c tions). 
(d is cover al l re l evant re l a tions). 
(we igh all available experienc es). 
(cons i der al l the elements of which every compl ex consists). 
(rela t e al l the clements o f any whol e to its properties as 
a whole ). 

Be Ac tive (u se exper imenta l me thods). 
Be Open to Alte rna tives (consider ma ny possibl e hypthe s es). 
Be Critical (Test and ver i fy or f a l s i f y hypothes es). 
Be Dec isive (Commit to the best avai l a ble hypothe s es). 

HEH 

P. S. Whil e thes e arc genera lly ac tions to pe r f or m, the r e was the concern on 
Brightman's par t t o encour age the person to be and to act - to try new 
b ehavior pa tterns . I invite you to consider thes e as new possibilities and 
a lternatives to trus t ing/doubting . 

/<.IJ()l<.)_ 
Spring Quarter 1971, Examina tion 49, Soc iology o f Re ligion 

1) The need for new a nalytic ca t egories for the social scientific study of religion. 
2) Are curr ent so ~i a l s c i enti f i c conceptions o f "religion" and of "faith" adequate 

f or describing and (or ana lyzing th e obj ec t for our studies? 
3) Ar e curr ent conceptions o ( " sc i e nce" a nd o ( the canons of scienti f i c inquiry 

( e . g ., positivis n1, f unc tional ism, opcra tionalism, instrumentalism) adequate for 
the study o f r e ligion ? 

4) Wha t is the na tu re of unb elief? Do the a ssumptions o f unbelief , a s well as thos e 
o f various r e lig ious be liefs , necessar ily l ead to non-scienti f ic or even anti
s c ienti f i c a ssumptions, me thodology and interpreta tions in the study of religion? 

5) Wha t strenghts a nd weaknesse s o f the f i e ld ar e r evea led by a critical review of 
the concepts and "theorie s" c urr ently in us e by anthr_opologists, psychologists, 
philosophers, soc i a l psychologists, soc iologists, historians and others? 

6) Wha t does a critica l r eview o f empirica l res earch during the decade of the 1960's 
reveal with regard to the above topic s? 
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7) 

8) 

VII. 

What current research ei ther embodies new categories and concepts or 
effectively uses the old? 
Is the scientific study of r eligion an alternative to religious commitment? 

HEH 

JToot:,or- (eN Tcl(.eO l('AR.NiN6 7iRill.Y 
Student-Centered Learning Theory 

The following statements c1bout the conditions necessary for 
maximally effective "student-centered" learning reflect my own 
theoretical and app lied positio n. 

These statements can be suppo rted b y considerable research 
(cl a ssroom and otherwise ). I f you would like to explore the re
search surroundin~ t h is theory, I will be happy to assist you. 

1. Learninq is active , not p,tssivc. 

2. LcL1.rninq is f.tc i_l i L1tr•cl by ,1s suming individu.il responsibility 
for on(: ' s own l0.-1rninq. 

J . Pcoplr: lc.trn i. n di_ r f ercn t w,1ys--no s ingle i..tpproach will meet 
<1ll needs. 

4. Individu;:ils <3row by L.·1king wh :1t is perceived by them as high 
persona l risks--thcy will take these risks only when there is 
high personal support. 

5. Individuals' feelings, exp e riences, and perceptions provide 
another basis for knowledge. 

6 . Maxima l l earning occurs in a peer group setting (where author
itarian threat is e liminated). 

7. Effective l cc1rninq is usuully stifled by programming it into 
unitary block s nf tim0. 

Lr~d.r nin<J s lyl <~ : ; r,I ~;t.udr:nts c,HI nrt.:,•n be identified 1.n three 
<J<~rn ~ r,tl cillcc30r i c:~;. Mo'.:.; t p<-'ople cxh ibi t ;i combin a tion of these 
stylc:s wi th greater ernph ,1sis nn one thc1n the others. 

1. formalistic--'l'h is student is teacher-controlled, looking to 
authori ty fiqurcs for directions, assig nments, and reward 
or punishment.:. High dependency needs. Often hostile toward 
this authority (t eacher , professor) but feeling unable to 
free himself from this self-resented dependency. Feels 
insecure to make own decisions and choices because blame 
could not be projected if he did. Often feels guilty about 
this dependency and "punishes" self for guilt by assigning 
himself lower worth (self-concept). This student often asks 
questions like, "Wh~tt <1m I supposed to do for your class?" 
or "What should I be le.:1rni ng in here?" 
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2. sociocentric--This st udent is group or class controlled 
in that the ~pp r ovo.l or rejection of his peers is more im
portant than th;:it of the authority figure in the group 
(teacher) or his own self-approval or rejection. Often 
this is a [ee linq of appealing to the majority as much as 
possible or "try i nq to qc t the whole world to love me". 
This studenl typi f ies the group ''conformist "--the person 
who fears expressing disagreement or disclosing his felt dif
ference s . He fe.::i rs th e-it people will disapprove of him for 
the feeling s he keeps to himself. This student often says, 
"Let's find out wh o. t the group wants to do" or "I wanted 
to say something but others were talking and there wasn't 
time" or "Whatever the majority wants to do is OK with me". 

3. personali stic --This student prefers to decide for himself 
what and how he wants to le a rn. He is often resentful of 
authority fi ~Jures, especiully if they feel they know "what 
is best" for him. Ile takes respon s ibility for his own 
behavior. .:incl prefers to relute with people who are less 
"ma nipulative". His estimate of self-worth comes more from 
his own percept :i.on r,,ther than externally through authority 
or the group. Resc .::i rch indicates that he has a higher 
self-concept th,rn either the "formalistic" or the "socio
centric" st udent. This student often says, "This is what I 
want to learn (explore) in this course" or "I can't speak 
for others in the group, but I feel, for me, that ••• " 

Some question s you may want to explore in relation to a class
room experience: 

1. Am I accountaLlc to this course? 
2. l\m I accountable: to the: institution? 
1. Am I accountable lo the instructor? 
4. Am I ilccountablc to myself? 
S. What responsibility do I have to myself? 
~- Whut responsibility do I ho.vc to others in the group? 
7. Will I help others? 
8. Will they help me? 
9. Do I care ubout ot hers? 

10. Do they care about me? 
11. Is this cluss (experience) importunt to me? 
12. Is this clus s (experience) important to my life? 
13. Do I fear the instructor? Why? How? 
14. Do I fear the others in this group? Why? 
15. Do I fear myself? How? 
lG. Can I make this class expe rience meaningful for me, or is it 
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out of my control? 
17~ Do I feel cooperative or competitive in relation to (a) the 

other students (b) the instructor? 

You may want to use the following space to personally respond 
to some of the questions ubove " Which "student-type" are you? 

VIII. 

Ken Morgan 

ANNOUNCEMENTS: 

l. ORIENTATION ASSISTAN TS NEEDED FOR SUMMER TERM 1971 

Students (both male and female) to serve as guides, resource persons, 
and discussion leaders for new freshman students . Candidates must 
meet the following requirements: 

1). Must live in the residence halls with the orientation students. 
(Room and meals will be provided in addition to salary 
during the sessions .) 

2). Must he [ree Lo parlicipale in all activities with the students 
during the s0ssions. 

3). MusL have att0ncl('d GVSC for al least· one year prior to summer term. 

4). Mus L ,1grc-c• lo work ALL s<' s s i ems. 

'i). Sal:1ry wi 11 he• $ I .(i() pvr l1011r ror 40 !,ours JH'r 1;ession. 

b). G.P.A. 11111sl ht• 2 .0 or :thov <·. 

7). Assisl:rnl:; will 110L L<· al>l!· Lo t:,kc• classes whl'l e working in this 
pt·ograni. 

Al'I applicants will lw rC'cpiired lo mecl nn Interview Board as part of 
the :1pp Ii cal ion proct~dure ror Lil.is program. 

FOR APPLICA'J'IONS AND FURTIIER INFORMATION, CONTACT THE GVSC ADMISSIONS 
DEPARTMENT, 2nd FLOOR, LAKE lllJRON IIALL. 

TJC students check your mailboxes upstai:r;s in the TJC kitchen regularly. 
Mail and notices will be placed in your boxes. 
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IX . 

Faculty Minutes, meeting of January 20, 1971, 3:30 p.m. 

Present: Dan Andersen, G. Davis, Cath y Gatov, Bud Hag~ rd, Earl Heuer, Don Klein, 
J . Lee Kaufman, John McNaughton, W.L. Sevin, Mary Sonneborn, Mary Te Pastte, 
Cam Wilson and several TJC students. 

9.01 Announc e me nts 

l. EH - TJC candidates for Mich i g,rn College 
interviewed and processen by FEBRUARY 1. 
students who they believe to be eligible 
Earl Heuer. 

Scholarships must be nominated, 
Tutors who have senior year 

should submit nominations to 

2. MT - A party for Ben Taylor, Candidate in Art for TJC faculty, will be 
h e ld Thursday January 21, 7:30 p.m. at the home of Mary Te Pastte, 
Other parties schedu led for visi ting candidates are: 

3. TDG -
view . 
time. 

Robert Schecillman (Music) - Friday evening, February 5, at home 
of Whi t ney L. Sevin. 

li e win be vi s ilin )-!, al TJC 011 Thursday and Friday, February 4 and 5. 
John Wi 11 .i ams (11:i story ) Thursday e vening, February 11, at home 

of Earl Heuer . 
li e• wi 11 be vi sil Lng TJC on '1'l111rsday and Friday, February 11 and 12 . 

Itinieraries for both candidates will be posted in the TJC offices. 

J.M . Neil (History ) will be visiting TJC on his own for an inter
Facult y members and s tudenls are :invited to speak with him at this 
He will be here on Wednesda y, ' January 27, at 9:15 a.m. 

4 . DC - The present meeting time for the faculty can be inconvenient because 
of other all-college meetin gs already scheduled . It was decided that 
the next meeting would be held Thursday, January 28, at 3:30, with the 
main agenda item bein g t o consider promotions policies with specific 
applications thereof. 

9 : 02 Philosophy a nd Goals for TJC 

The faculty discussed the"six month pers pective "prepared by TDG . After 
some discussion, iL wa s decided that the faculty would not attempt to 
revis e or "approve " the whole pape r b11 t would rather agree on a state
ment of goals which they would like Lo see TJC achieve . It was agreed 
to us e TDG's stateme~t o[ goals appearing on p. 12 of the January 14, 
1971 Bullfrog Pond as a basis from which to work . The faculty unanimously 
adopted the fol lowing goals for TJC . 

l . To provide the individual student the opportunity to obtain a truly 
interdisciplinary education, and to encourage him to do so. 

2. To provide the individual with opportunities to maximize his 
creative potential . 
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out of my control? 
17~ Do I feel cooperative or competitive in relation to (a) the 

other students (b} the instructor? 

You may want to use the following space to personally respond 
to some of the questions c1bove . Which "student-type" are you? 

VIII. 

Ken Morgan 

ANNOUNCEMENTS: 

l. ORIENTATION ASSISTANTS NEEDED FOR SUMMER TERM 1971 

') -. 

Students (both male and female) to serve as guides, resource persons, 
and discussion leaders for new freshman students . Candidates must 
meet the following requirements : 

1). Must live in the residence halls with the orientation students. 
(Room and meals will be provided in addition to salary 
during the sessions.) 

2). Must be [ree Lo parli ci pal e in all aclivities with the students 
durin g the sess i ons. 

3). Must have attcncl(•d GVSC for al l eas t· one year prior to summer term. 

Li) . Mus L agr<'l' lo wnrk J\Ll. sr'ss ion s . 

S). Salary wi 11 ))(• $ I .(,CJ pl'r l1rn1r for lf0 hours per session. 

b). C:.P.A. 111usl i>l' 2 .0 01· ;ihov<· . 

7). Assisl:rnl:; wi 11 110L L(' al>l<· to L;ik1• c la ss 'ii whlle working in this 
program . 

A1 ·1 applicants wi1 ·1 lw rc•q11in•cl lo meel an Interview Board as part of 
Lile :ipplic:ition procc,d un· for L11i.s program. 

FOR APPLICATIONS AND FURTIIER TNFORMATTON, CONTACT THE GVSC ADMISSIONS 
DEPARTMENT, 2ncl FLOOR, LAKE IIURO N llALL. 

TJC students check your ni::iilboxl!S upsta i:r;s in the TJC kitchen regularly. 
Mail and notices wil l be placed Ln your boxes . 
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x. tM.I. 

PEOPLE 

1. Congratulations to John McNaughton and Pattie McClelland - NOW MR. AND MRS. 
JORN .. MCNAUGHTON by the grace of all the powers that be, legal and otherwise. 

2. Robert Schechtman (Music) will be visiting TJC on Thursday, February 4 and 
Friday, February 5. Mr. Schechtman is being considered for the TJC Faculty 
and his itinerary will be posted in the TJC offices. 

Some Vita: 

Presently, Director of University Performing Ensemble 
Instructor of Music 
Drew University, Madison, New Jersey 

EDUCATION: A.B. Rutgers University, 1962 
M.A. Sarah Lawrence College, 1968 

OTHER: He has performed classic and flamenco guitar recitals and 
was guitarist with Improvisation Ensemble at Sarah: Lawrence 
College. He has been bassist with numerous jazz groups 
and guest artist with Aeolian Chamber Players. Also, he 
was trombonist with numerous jazz groups (toured Latin 
America and Europe), and is currently active as a trombonist 
and bassist with several concertizing jazz groups. 

He was awarded: $1000 Kurt Weill Prize in Composition, 1965 
Awarded Composers' Forum Concert, 1967. 
Assistant in Music for the Theater, Sarah 
Lawrence College, 1966-1967 

Mr. Schechtman has an extensive catalog in orchestral music 
and gave a great many performances,as well as composed and 
performed music for theater productions. 

He initiated 1he Exploration Series at Drew which brought 
established artists from all media onto campus so that 
students might experience their work, and informally discuss it. 

P. €. 

s.c. re. 

P.f 
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