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THE FOLLOWING IS A REPRINT OF A LETTER FROM A. S. NEILL QF SUMMERHILL SCHOOL: 
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Hypothesis: We have a hard time working together in a course and to learn in depth from each other because 
a) we have had no practice in working with our classmates in twelve 

years of full-time school. Indeed, successful students, the ones 
most likely to be found in a college classroom, are those most 
able to ignore their classmates (that is, most able to "behave") 
and to work on their own. Hence the college population is 
chosen for its ability not to work with others.* 

b) Behavior that characterizes working with others has been consis
tently disapproved of for 99'½, of our classroom experiences. Consider the following warnings against classroom's cardinal sin, cheating. 

1. Johnny, in school we don't give the answers to our friends. 
Billy has got to learn to do it by himself. 

2 . Did you get help in doing this homework?(ominous tone) -
3. (classroom teamwork - the modern thing) 

Don't show your answers to each other until each of you has 
done them all on his own. 

4. Jill, don 't show Johnny how to do the problems. How's he 
ever going to learn how to do them if you show him how? 
(How indeed!) • 

5. Now, I don't want you working together on this. 
6. Write on whatever you want but it must be your own idea. 

(corollary message: I mustn't talk with Jan about my idea 
because I may change it as a rcult and is it still my own 
or will I have broken the rule?) 

7. Keep your eyes on your own work. 
8. Don ' t talk with your neighbor. 

It is a tribute to our learning abitity that we walk around in isolation booths . We do so not because we arc dumb, but because we learn so well what we are taught. 

So much the worse, though, _for joint learning in seminars! 
Cam 

-kTJC compounds this characteristic by specifically choosing people with a high degree of self-initiative and ability to work on their own. 

Submitted by HEH 

rzjan :-r- .ry TL'lllains irreconcilable 
.111 dogma .11d .its Lnstitution, it 
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i 1,,1 t 011n,1 i L L L~cl l'o Lhc part of the 
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a ;;.~· ;11Lu. 1.1 .. , c:,-.ploi.; ,t -1e power." 

- -lll'r t> · :-t Marc use 
1. sn• rn,: !,;;. .. ic.:i.1 ){ _L gion 

.',1 , , adcl t : 't'0.mplc Un 1versity Press, 1971 
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Admissions Committee Minutes, March 12 , 1971 

PRESENT: Dan, John, Cathy, Earl 

1.0 Brief discussion of possible implications for TJC of admissions to 
William James College. 

2.0 Sixteen applications were acted upon as follows: 

Spring term: 1 Admit to audit status 
5 Admit 

Surraner term: 1 Admit 

Fall term: 2 interviews to be scheduled 
4 N.A. 
3 Admit 

3.0 Admissions Actions to date: 

Spring: 

Surraner: 

Fall: 

Submitted by HEH 

25 Admit 
10 N .A. 

l Admit to audit status 
2 Re-enter 

6 Admit 

26 Admit 
11 N.A. 

"Any serious fundamental change in the intellectual 
outlook of human society must necessarily be followed 
by an educational revolution. It may be delayed for 
a generation l>y vested i_nterests or by the passionate 
attachmenL or some leaders o( thought to the cycle of 
i.dcas wi t:l1i.n which they received their own mental 
sl imulus at a n impressionable age. But the law is 
inexorable tl1at education to be living and effective 
musl be directed to informing pupils with those ideas, 
and to creating L,r them those capacities which will 
enable them to appreciate the current thought of their 
epoch ." 

Alfred North Whitehead 
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Admissions Committee Minutes, March 18, 1971 

PRESENT: Angie, Chuck, Dan, Earl 

1.0 Twelve applications were acted upon as follows: 

SEring term: 3 Admit 
2 N.A. 

Summer term: 1 interview to be scheduled 

Fall term: 5 Admit 
1 N.A. 

2.0 It was agreed that admissions for the spring term is now completed. 

28 New students admitted· 
6 Students re-entering 
1 Student Guest/Audit 

Submitted by HEH 

The Family - biologically and/or psychologically defined -
continues to be an helpful way of contacting "reality." If utilized 
sensitively and well, we may continue to see great things happen for 
individuals and society at large. I found the following lines, 
recently, and would share them, in spite of "the generation gap." 

, • The amily Is for Loving-Love ,s a universal need 
best realized in the family. 

I
i • The Family Is for Growing-The family is a setting I 

in which persons mature, discover identity, 
1 

develop social skills, and become disciplined 
' human beings. 

•• The Family Is for Sharing- The family shares in 
triumphs, grief, disappointments, and the solving 
of economic problems. 

• The Family Is for Serving-Through helping other 
families in the community and the world, 
sat isfact ion, joy, and a sense of well-being is , 
achie'l-::d. 

1 
· • The r dmily Is for Enjoying- The family provides ! 
' opportunity for fun, humor. and family ! 

relationships, including the ,,;,rticipation in leisure l 
time pursuits, development of ; kills. etc. 1 

• The Family Is for Saving- The family conserves 
the m - ral, religious. c2nd c1,! tural values, ' 
e; tabh;h1 ng an environment in which it is possible ! 
to ~ainta_l!l_ the f~r~ heritage. 
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Faculty Personnel Committee Minutes, Wednesday, March 9, 1971 

PRESENT 

Dan Andersen, Steve Brown, Dan Clock, G. Davis, Bud Haggard, Earl Heuer, 
J, Lee Kaufman, Don Klein, Mary Sonneborn, Mary Te Pastte; Cam Wilson, and 
several TJC students. 

15. 01 

15 .02 

15 .03 

Announcements 

E.H. - Approval of previous meeting's minutes will be done at 
t~e March 17 meeting, as they have not yet been distributed. 

John Williams (History) declined our offer since he had 
already accepted another position. 

M.T. Candidate Father Jude Weisenbeck will arrive Thursday 
afternoon, March 10, and will leave Friday, March 11, 
His itinerary will be posted as usual and those of the 
faculty that wish to speak with him, let Mary know, and 
she will put it on the itinerary. 

Staffing 

E. Heuer reviewed credentials of prospective candidates including 
two people in Theatre who were recommended by Robert Vas Dias. 

Discussion on hiring Michael Birtwistle (theatre) followed. It 
was voted that we defer a decision for one week. 

It was voted that TJC offer a position to Ron Efron (Sociologist), and 
instruct TDG to follow up only on an extremely promising theatre candidate. 
/_ NOTE: MR. EFRON ACCEPTED THE POSITION _/ 

Adjournment 

Meeting adjourned 4:10 p.m. 

AGENDA FOR FACULTY MEETING ON WEDNESDAY, MARCH 17, 3:30 P.M. in 161 LHH 

1. As Personnel Meeting - a. Birtw~stle 
b. Wei.senbeck 

2. As Faculty Meeting -formal discussion & approval of TJC plans for "expansion." 
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Faculty Committee Minutes, March 17, 1971 

PRESENT 

Dan Andersen, Dan Clock, G. Davis, T. Dan Gilmore, Bud Haggard, Earl Heuer, 
J. Lee Kaufman, Don Klein, Betty Ryan, Mary Sonneborn, Mary Te Pastte, 
Cam Wilson and several TJC students. 

16.01 Minutes 15.00 and 14.00 were approved as written. 

16.02 Betty Ryan was elected by the Town Meeting Representatives Committee 
to replace Bob Giddis as student representative to the Faculty Com
mittee and duly recognized. 

16. 03 Staffing 

1. Michael Birtwistle (theatre) - It was voted to offer him a position 
starting Fall 1971. 

/NOTE: Mr. Birtwistle accepted the positio~/ 

2. J. Weisenbcck ~Philosophy) - It was decided to table decision until 
some other very promising candidates in philosophy were examined and 
possibly interviewed. 

3. R. Efron (Sociology) - TDG said he has accepted the position on the 
TJC faculty with enthusiasm. 

16.04 Announcement s 

TDG - 1. Rough draft form of the policy proposal on promotion, tenure, 
etc., was ready for typing and would be distributed well in 
advance of the next meeting. 

2. Robert Vas Dias will be here this weekend and plans to stay for a 
few clays. Contact TDG if you wish to see him. He has made consider
able progress with the Poetry Festival and will have 5,000 brochures 
made describing it and listing participants. Some well-known poets 
will be taking part in this event . 

3. Jerry Diller and his (iancce , Carol, visi ted here. He and Carol 
are planning to ,:c,t married sometime in August. 

4. Bnh Sche cht 11an (Mus:ic) - has n•cou1111cndcd a New York dancer. 
A1though sh<, li:1;-; :1 BA in dance, sl1l! i:; a professional <lancer and 
has her ow n da nc( · company . Sile i s prl!sently taking graduate courses 
in f ilm-making , i :, a music compose r , cloeS graphic arts and ceramics. 
S!-1e will be vis iling TJC for an interview around April 1. 
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JLK - The following students have requested that they graduate at 
the end of the winter 1971 term. 

Anne Wright --------------B.Ph 
Thompson Clay ------------B.Ph 

The Records and Researcp Corrnnittee has examined these students' programs 
and recorrnnends that both be reGorrnnended by the TJC faculty for gradua
tion, subject to the completion of the 180 hours of credit by GVSC as 
a requisite for a degree. 

It was so moved by the Faculty Committee. 

JLK stated that student , and tutor will work a program out, and he will 
check it to make sure that academic requirements are complete, the 

- present it to the R. & R. Corrnnittee and then to the Faculty for approval. 

TDG - 1. President Lubbers has reviewed Dean Gilmore's recorrnnendations for 
salary increases and approved them. Those who wish to check their salaries 
should see him. 

2 . In the last issue of the Higher Education Economic Affairs an 
article listing recommendations from the Corrnnission on Higher Educa
tion was amazingly close to TJG goals and reconnnendations. 

3. The Bookstore has requested that tutors who have secured books 
from them for desk copies should either return them or pay book 
cost. 

4. The Finance Corrnnittee met and made tentative awards for summer 
projects. 

16.05 Plans for expansion 

16.06 

16.07 

(The Faculty Meeting adopted several policies relating to modes of expan
sion for TJC. A corrunittee of T. Dan Gilmore and Don Klein will coor 
dinate the several [aculty resolutions into a coherent policy to be 
presented for approval at the next meeting. Accordingly, the several 
mot ions adopted wi1 L he pub l ishe<l in their final form in the next 
meeting's minutes.) 

Facu i ty Committee a nd faculty Personnel Committee Meetings will be 
scheduled for 2 p.m. on Thursday April 1, and Thursday April 8, to dis
cus s promotions and tenure statement and elect another chairman for 
the Faculty Meeting. 

Adjournment 

Meeting was adjourned at 4:30 p.m. 
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Following i s a report s ubmitted by an All University Connnittee of Undergraduate 
Education from Weste rn Mi chigan University. This connnittee composed of t he 
following members of the Faculty plus one student are: 

Faculty: Robert St a llman , English Department 
Larry Opplinger , Physics Department 
Mary Ca in , College of Education 

Student : J u l ian Bond 
PART I 

"The weathe r seems colder a t Grand Va l l ey, like a l ittle piece of Canada only 
f ifty miles fr om home . The bildings are new and mode rn (large window areas !), 
but widely s e parated by a winter wind and ranks of frozen bare little trees . 
Inside, however, i t is wann, After introductions and the usual awkwardnes ses 
between educators who must detennine each other's breed before opening up, it 
seems sudd enly comf or table. As the day went on, I began to think it wa s where 
hippy students went when they died--a kind of hairy Valhalla, with, as one 
leouine young man put it, a single "right-wing dude somewhere around. " Our 
host, T . Dan Gilmore is a psychologist, angelic of face, forehead extending back 
into great masses of brown curly hair that completely surround his smile , sort 
of l i ke a god look ing benevolently out of a small cloud, But I'm not poking 
fun , Mr . Gilmore is most gracious, studiously kind, and a benevolent des po t 
in his position a s "The Man" at TJC. There are also "The Townmeeting" and the 
"Faculty Meet i ng", but these de'.-fer to Mr. Gilmore at need. 

Life is simple with ten faculty (10.89 the director of admissions corrected ) 
and 240 students. As Larry remarked, "You can do anything if you ' re small ." 
I found mysel f wishing for means to break 22,000 and 1,100 down into their 
hundreth parts s o we too could "do anything". The most impressive thing at 
TJC is the pervasive feeling of happiness and intellectual curiousity. We 
s a t in the student commons that afternoon in a ring of interested, voluble , 
curious students. Ot hers were nearby, a few lounged by to listen once in 
awhile; a large fierce looking black man came by and casually studied our 
reactions to his presenc e . When there were none, he went back to a gr oup 
sitting on t he floor talking. (There were very few black people among the 
students , by the way.) But the life and vigor in the young people we s poke to! 
They knew all abou t the college, and about the administration of Grand Valley 
itse lf, and could draw up t he whole administrative framework to illustr a te a 
point . Some were on c ommittees that decided curricula and courses (equa l 
numbe rs with f acul ty ) , one young man who looked like the lord of the jung le 
touted himse lf as the only student anywhere Ln Michigan with his power (he has 
a private office and phone, but no pay). He is leader of the Town- meeting . 
Of course t he s e were hand-p icked people , each of them interviewed for poten
tial in t h i s type o [ env i r onmenl. But beyond disclaimers, we must face our 
own dreary prospec ts : none of our students .i.n none of our bland settings 
l ook anything l i ke these, look nearly as alive as these. 

When they fo und we we r e safe and, practically speaking, on their side , t hey 
ceas ed all effort s t o convert us and concentrated on drawing up the plans of 
procedures and the history of TJC, The only one who spoke at length and a 
bit overbe a r i ngly on t he subj ec t of TJC's 'beautif ul system' was a woman of 
forty or s o who was cn .:-olled and in a state of cons t ant euphoria about t he 
whole thing . The mi nds we met were sharp and aware. 
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The layout of buildings and their interiors was also revealing: the commons 
room was proclaimed the students' ~oom. As far as I could see, the faculty 
shared it or else went without, as they did the toilets (none marked "Faculty" 
or "Students"). And all seemed to go well. There was no loud rock music at 
least not at the moment, and the long room (as long as the building, and half 
as wide) surrounded by full length windows, was warm and serene. It seemed 
like a good place to think, to talk quietly, to write on one of the study 
desks. And no one worried about students 'making out 1 on one of the sofas 
or on the carpeted floor. While the 'faculty meeting' went on in one end of 
the room later that afternoon, at the other end a young man in a green cover
all romped with his airedale. It wasn't noisy as they jumped about on the 
carpet, but so natural and uninhibited I could not stope smiling as I watched 
them. The faculty meeting was attended by whichever students were interested-
probably a dozen were listening, some sitting on chairs near the table, some 
further back on the carpet, some standing back listening as Dean Gilmore told 
about new faculty he was corresponding with. Our group lolled on the floor 
and thought about coming home. 

Where were our commons rooms? Why weren't they near the classrooms as here? 
Why were our buildings made with cells instead o f rooms, and slits for 
windows? Why did these people get all this space? Who designed our buildings 
anyway -- convicts? 

The most telling conunent of the afternoon came from a student (18 years old) 
who is on the curriculum comm,ittee: "At other schools we always cussed 'them' 
for making things tough. Here we know who 'they are." And knowing this makes 
all the difference. Knowing this, and being part of 'they' makes the dif
ference between slavery and active participation. The students remarked they 
had learned fromfuiling at their first tries at running the college; they had 
failed by asking the faculty to be too permissive; they had failed by think
ing it was all going to be easy. But they learned from those failures, and 
are continuing to learn. They read more books and use more per course than 
students in 'straight' liberal arts colleges. And certainly they learn that 
intellectual things are vital and interesting. Here is the real disappoint
ment: the difference between attitudes at W.M.U. and at TJC. Our students 
too often--almost universally now--think of learning as an onerous chore that 
has to be done for a grade and s ome nebulous 'better-paying-job' at the end 
of the dirty academic rainbow. At TJC they arc intellectually alive, curious, 
ready and willing t o tackle new ideas and t o work. 

It's easy to say, ' Sur<.: , but they arc especially chosen, and they don't have 
to put up with eight-ba lls .' But even our chosen don't look or feel like those. 
It's a qualitative diffe rence that will not be downed by financial excuses, 
or by statis t ical excuses, or by 'professionalism' excuses, or by excuses of 
exigency. They have simply applied what we know pedagogically to be true--
and it is to our shame that we won't do more to put our own ideals into some 
sort of operation. The r e i s really no excuse for us. 
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PART II 

Some of the technical details and some remarks from faculty we spoke to give 
insights to the process that underlies this version of pedagogical heaven. 
TJC is almost completely autonomous from the rest of Grand Valley. A new 
dollege is in gestation now, to be born next Fall and to be named 'College 
Number Three,' or more formally, 'William James College,' and is to be 
1 professional 1 in that it will prepare students for professions in the human
ities and social sciences. The only things the colleges share (TJC,GV-A&S) 
?re the Records Office, the Audio-Visual lab, and the President. TJ College 
dtaintains at least twenty-to-one ratio. At present it is up around 25-1, but 
~t the expense of the faculty: contact hours may run from 30 to 50 hours per 
week. This counts private conferences with single students, but it also 
counts many hours of 'seminars' and special groups. TJC is for dedicated 
faculty, not for those who wish to do research. 

Dan, the director of admissions (among other things) remarked they had picked 
gbout one out of every three applicants this quarter, and that they were con
sidering dropping the personal interview unless the student specifically asked 
for it. There is no particular commitment to a type of teaching or even organ
ization at TJC, nor at Grand Valley generally. The attitude is, whatever works 
we will use. The new William James College will hqve a series of famous men 
in temporary residence who will give•·1:ectures. This seems appropriate for 
that college. It is not, at the present time,for TJC. 

Dean Gilmore explained, 'we have seen that students learn if they follow the 
sequence of success--higher aspiration--more success. Our teachers try to 
initiate this process and keep it going in each individual.' There are no 
grades given at [JC. Courses and Examinations and Special Projects and 
Theses are 'pass' or no-credit; if the course is failed by the student, no 
notation appears on his transcript. 'We see no reason for punishing our 
students for failure,' Dean Gilmore said. He also spoke excitedly of new 
projects and plans, rather like a dedicated Marxist looking forward to the 
continuing revolution. 'We're trying out a new kind of class this Spring 
called 'Us-22,' he said . 'It's just 21 students and one faculty member ••• ' 
and then there is the Town-Meeting where policy is argued about and suggested 
by students and faculty, but the the Dean is not satisfied with this: too 
talky and time cons uming, ancl too many students are skipping it. Time to change 
again .•• time to keep changing. And it's easy to change with only ten faculty 
and 240 s Ludents--a 11 involved in the process. While he is talking I am think
ing of a certain educational policies council I know and of the two and a half 
years it has taken to get one tiny piece of pedagogy changed in that council. 

Later, Lee Kaufmann invited us to s it in on his first meeting with a seminar. 
Because it was new and part ly orga n izational, I found it a bit dull. But what 
I did not find dull was · 1. reaction of students who had already read some of 
the work (Herman Hesse) i.o r the course and had definite ideas and views of the 
subject. In the seminar(not an outstanding one, at that), I found myself won
dering how many of my col leagues would have invite,~ · 1ur strangers from another 
school into their first r1-.:;'.: . ., es of the semester . X . ,-;-::al led the uproar when 
our new department chair.,,.D,i ::rnggested friendly v :>,:'.rn by colleagues. What we 
were afraid of was obv irn;,,: ., r;.Jhat Kaufmann and j ; ·;_,; colleagues were not afraid 
of was also obvious. Thr:y "laid it on the line c.'. human beings--we often tr.ied 
~ pretend god -like attributes . Students have 1,,.1 trouble tel L_;?g the difference. 
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I found the keynote among the professors to be difference in appearance, in 
point of view, in ideas about TJC. There was a certain restlessness and 
nervousness at times, but perhaps this was due to the newness of it all. 
Certainly I found it preferable to the staid resignation I often feel on 
'straight' campuses when a new semester begins. But no one claims things 
are p~rfect at TJC. Quite the contrary. Everyone seems alert to the 
failures and mistakes, but at the same time, alert also to the possibilities 
in the future. This is due mainly to the fact that there is always possibi
lity for change--the potential for change is always present. Our own system 
demonstrably cannot change in less than two years. Like the turning radius 
of a Volkswagen vs. that of a Mack semi-trailer truck. Often we have to go 
miles out of our way just to get across the street. TJC has been there 
and gone long ago." 

Bob Stallman 

The above report was written following a visit by this group to TJC on 
January 13, 1971 

The Teacup and The Furnace 
There comes 
A Time 
when time 
is gone 
and all the 

Love 
is where 

I'M WITH. 

Before I knew, 
Words were enough 
But never said 
The Way 

TO BE. 

home 
home 
home 
home 
home 

home 
home 
home 
home 
home 

home home 
(with sliding eyes 
merge these to three) 

COLUMNS! 

To know 
it will 
emerge when born, 
Always has , 
and Never did 

BUT NOW. 
No thing changes. 
Nothing changes! 
Nothing changes? 
No thing changes. 
Nothing changes. 

-- Cam 
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NATIONAL POETRY FESTIVAL Robert Vas Dias 

The National Poetry Festival will ,be a celebration by a little over twenty 

nationally known poets from all parts of the country, together with over 100 

people who will enroll for the nine days of the Festival--from July 6 through 

14, 1971. 

What will happen at the Festival: poetry, translation, and other work

shops; poetry events; readings by all the poets, with and without sound, 

light, and dance; exhibits of small-press publications, new literary mags, 

black poe try in America, &c. 

It will not be a formal conference, s ymposium, s e minar, or professional 

meeting--in other words, the situation that occurs when panels of "experts" 

talk at an "audience." On the other hand, it may be a bash. 

The poets who will be here represent what is happening today in 

American poetry; that is, they are the ones who are extending the language, 

experimenting, who have generally rejected the safe and expected way of 

making a poetry. Not a ll arc of tho "avant-garde," but neither are they 

por..;ta s te rs or aca demic hack s . Some~ of th e po(~t s , in u lphabetical order, 

are: Carol Be rge, Ted Be rrigan, Pa ul Bl nc kburn, Pobc rt Bly, Gregory Corso, 

Robert Cree le y, Dan Gerber, Dona ld Ha ll, Jim Harrison, David Henderson, John Loga n 

Jackson Mac Low, Joel Oppenheimer, Allen Planz, Jerome Rothenberg, 

-
MORE 
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------- National Poetry Festival --p. 2 

-
Sonia Sanchez, Armand Schwerner, Hugh Seidman, Diane Wakoski, and Al 

Young. 

You may notice several younger black poets in that list (we hope to have 

even more)." Writers conferences" have always been exclusively white in 

America; the National Poetry Festival i s not a conference, nor will it com-

promise over the fact that there is a rich and diverse literature being created 

in this country today. 

The people who will e nroll will be primarily young, primarily students 

of college age, in touch with or wishing to get in touch with contemporary 

American poetry and poets. They most lik e ly won't be those who feel poetry 

can best be experienced in classrooms as a subject of study only, or those 

who feel that poetry should be squeezed into the"poe try" columns of news

papers. They may even feel that poetry is as important to them as food, 

drink, friends, shelter, or sex. 

To attend the Festival, register with Mary Te Pa stt e in Room 165, Lake 

Huron Hall. A deposit of $20 is required, which is deductible from the total 

fee of $100 ; no credit will be offered. Housing on campus for the fulJ 

period is $32, and meals are available on campus. Earlyregi::.,tr::ition is 

advisable. 

##### 
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Th e following is a sample of the registration form to be filled out b y 

those planning to participate in the National Poetry Festival this sum mer . 

Forms may be picked up in Room 165 Lake Huron Hall. 

Thom as Je ffe r s on Colle ge 

Na tionc1 l J> or.: try r n '.; ti v, 1 
Ju ly {i -111, 1rn1 

Na me ___________ _____ -+ 
Registrant 

TJC Office 
Accounting 

H o u s ing 
/\ddrc si; 

C ity Zip 

/\ qe r:duca tio nr,l Le ve l. _ ___________ _ 

WO RKSHOPS (Ple a se indic cJtc fir s t a nd sec ond c hoices ) 

a ud io- v i s ua l poetry e ve nt, to be c rea ted 

& mou n te d duri ng the fe stiva l 

poetry wo rksh op 

ot he r (work s hop s or di sc uss ion s you would 

li r:r.: to h,1vr; , ii. the f' c ~;ti va l) 

_o!..---_L_--·- - ---· ----·-- ------·--·- --

Jacks on Ma c Low 

Iri s Lezak 

(various poets ) 

[nd iCi'l tr; wh r~th r: r or no t. yo u wi s h to rr , ~~ 0 1 vn h o u s in(J on t he campu s (fee 

fo r •; iq h t niqhl :.; l :; $ :S2}: yc:s__ or no 

Th i s fo rm rn11 s t bn ,1c c nrn r;,n i 0.d l>y 11 1(: $2 0 rc)qi s tr,11io n dc r os it, w hic h i s cicci uc ti b l c 

fr om t hr; trJt ,d fnr; of ~; l(J() . 

Dean Dan Gilmore 

GRAND VALLEY 
STATE COLLEGE MEMORANDUM 

FROM 
E. F. Gearhart 

DATE . 
3-25-71 

SU8JEC T FILE N O : 

This is to inform you that the Ac ade mic Pl a nning Committee of CAS h a s 

a pproved re adi ng cours e s in Frenc h, Ge rman, and Spanish effective Fall 

Te rm, 19 71. We have thu s fulfill ed our part of the b a rgain and hope that 

we will rr.: c"=i ve a g ood e nrollm e nt in th e se c ourses in September s o that they 

can br; o ffen=:d . J hope th c1t yo u a nd you r c olleagues will publiciz e the se 

c our ~;r;s umon q you r s tud e nt s an d thrit they will fill a need on our campus. 
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HEW-Sponsored Panel 
Urges Major Overhaul 
Of Higher Education 

HEW Secretary Elliot L. Richardson released to the press in Washington 

March 8 a witle-ranging report by a task force calling for a major over

haul of higher educution und "a fresh look at what ·going to college' 

means ." The nine-memher panel, appointed in October 1969 by former 

Secretary Robert H. Finch and chaired by Frank Newman, associate director of university relations at 

Stanford University, declares in the preface to its 140 pages of commentary: 

"As we have examined the growth of higher education in the post-war period, we have seen 

disturbing trends toward uniformity in our institutions, growing bureaucracy, over-emphasis on academic 

credentials, isolation of students and faculty from the world - a growing rigidity and uniformity of 

structure that makes higher education reflect less and less the interests of society. Rather than allow 

these trends to continue , means must be found to create a diverse and responsive system. We must 

enlarge our concepts of who can be a student, and when, and what a college is. We need mai1y alter

nate paths to an education." 

Although th e report won't he generally available until it is published by the Government Printing 

Offi ce in mid-April (copie '> of' the manuscript were given to the press and to higher education associations 

in Wa<,hingtrrn). it holste r<; the Adminic;tration's stand against institutional aid currently being considl'red 

in Congres'>. Rather than urging m<;rc money for highl'r cducation , thl' report states, "We bdicvl' the 

academic community mu'>t assess how effectively available resources arc utilizl'd." As reported 1.'arlier. 

Richardson told a Congressional committee last week that "l would hl'sitatc to propose institutional 

aid that just umkrwritcs the status quo" (sec Vol. XX, No . 9). In calling for major rd·orm the report 

also underscores th e Administration's proposal for a National Foundation for llighl'r Education to en

courage new approaches to postsecondary education. 

When asked by reporters to explain his enthusiasm for the task force report when there have been 

earlier and similar studies by such groups as the Scranton and Carnegie commission, Richardson said 

that, for example, the Carnegie reports "seem to presuppose that we continue to do business with 

institutions we already have." 

On this point , the task force report states: "Simply expanding the present system will not provide 

meaningful education for the ever-hroader spectrum of' students gaining entrance" and that "real diver

'lity will require altogether new educational enterprises, both public and private, that are meaningful 

for t()day 's '>ludenl\." 

Richard..,on told reporters he has asked Newman to direct another study, exploring the Federal 

Covernrnt:nt'.., future role in higher ed11cation. This additional report is to he compkted by summer. 

In it<. I ~ chapte r<, the n:port covns virtually ;ill 111ajor aspl•l'fs of the higlwr 1·d11l'atio11 process, from 

acu;<,<, and 1111; C()rt11nunily college llirrn1gh 1•.rad11all: 1·d111·. it1on, minority L'llf'ollirn·11t and dl'srriminatinn 

again'>t women. 

·1 he ta <,k force <,aid it douhted there is such a pnson as a "typical" entering L'olkgl' sttHknl. but 

if there is. he is something like th.is : "He is a member of the majority who enter but never graJuate. 

He did only moderately well in high school. Pressured by his parents, concerned about the credential 

he needs for better job opportunities , and swept along by the general assumptions of his peers, he 

enters a nearby community college or a large four-year college. His hopes that this will be a significantly 

different and more exciting experience than his high school studies soon vanish. Within six months he 

has dropped out. His main gain is the name of an institution that he can put in the space on the 

application form where it says 'College attended .......................... '" 
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Declares the report: "We believe that there is a compelling m'cd for new approaches to higher 
cducation - -not only new types of colleges with new missions, but also new patterns of going to college. 
Only when ba'iic changes occur will many segments of the A111erican population find attendance at college a 
us;dul learning exverience . The creation of new types of institutio11s, valuable in themselves. will have a 
second benefit - their competition can be an important pressure for reform of the existing institutions." 

There has been reform the task force states, but virtually all of it has bee11 "based on the assumption 
that growth. inner diversification of curricula, and cha11gL'S i11 governance will provide the needed solutions." 
The pand writes: "We arc convinced that the probable success of these kinds of reform is limited. for 
they leave un affected the institutionalized past decisions \IS to what higher education is all about. The 
sys tem, with its massive inertia, res ists fundamental change , rarely eliminates out111oded programs. 
ignores the differing needs of students, scldo111 questio11s its education:tl goals. and almost never creates 
new and different types of in stit11tiom ... . We believe thal only an intrnsive national effort can bring 
about sufficient change hefon: the present opportu11iliL'S for serious rdor111 arc lost." 

'I he t,isk force s;1id ils <, ludy of ;1ccess tfJ highn ed11ctlio11 1TVL';1kd "a 111ajor phenolllL'IIOll: the 
surprisingly largl: ~ind growing 1111111hl:r of sl11clc11ts who voluntarily drop out or college." lt said it found 
th,Jt of the more th ,111 0lll: 111illio11 young people who e11tn l'<>llq:L' each year, l'ewn than half will com
plete two yl:ars r>f study, and only about Olll'-third will L'VLT co111pktc a fo11r-yea r courSL' of study . 
"Collegl: is; t.1iling f() capture the atte11tio11 and engagL' Ille L'llllrusias111 of many stutknts," the report 
">tates. 'Tor '>Orne, it is a decidedly negative experirnce." 

"Wh,at makes thi s prohlc111 so ..ieute," the report co ntinu es, "is that the great expansion in higher 
education in recent years has been in just those institutio11s where dropout rates arc the highest - in 
so-called un se lcctive institutions .... 111 interpreting th ese findings, we can assume that society fulfills its 
obligation simply by providing the opportunity for as 111any as possible to enter college .... Or we can 
a">'>U me that society's ohligation (and its own self-interest , as well) is to provide more than just the 
clra11 ce to walk through the college gate •- that there must ;dso be access to a useful and personally 
\ignilicant educational l:Xperience." 

... , he ti111e is c ritical for changc," the ta ~k force co11d11dcd. "The present mood of uncertainty 
pre">e nts opport1111itil:~ 1101 likl'ly to occur ag;1i11 for 111 ;1 11y years. I lighcr ed11cat ion is st ill 111orl' flexibk 
tlran \ccond,iry and ell'llll:11t;1ry l:dt1catio11. But tl1l: adapt.ihility or lriglrn education will not last forever." 

l'repar;lfiq11 ol til e re port was ;1idl'd by a S3S.00() g1;111t tn,111 lhl' hml h>t111d:llio11. 111 addition 
u, :"-J cw rn ,111. 111ernber"> ol till: 1,1',k lo1 cl' Wl:I(.; Willialll (';11111011, llnivnsity or Chicago: Stanky Cavel!, 
lh1rvard lJniver">ity : Audrey C<Jlrl:11 , Colll'ge ol 1111111;111 SL·1viLTS, New York: Russl'II hlgcrton, assistant 
to Secre t,,ry Ri chard'>on: Jam es ( ;ihho11-; , Stanlord University : M;1rti11 Kra111L·r, 111 ·: W: Joseph Rhodes, 
Harv,ml Uniycc,it¥' ;qul Bobnl Singleton . University of California at Los Angeles . 
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(A Concept and Some Values) 1 

llugh F.. llnggnrd 

First, 

Second, 

Third, 

Four th, 

Fifth, 

I. Introduction 

I wish to thank Jack Bahrends and others 2 for the invitation . to come and 

share some ideas with you. This opportunity is especially appreciated, 

since I live in Grand Haven and am interested in what is happening here 

educationally. 

I wish also to say "hello" , to the fellow participants in the In-Service 

Training course on Learning Disabilities. 

I bring greetings from the faculty of Tho~as Jefferson College. We are 

interested in you and the exceedingly important work that you are doing -

providing the emotional solvency, the behavioral adequacy and the intellectual 

competency with which today 's grade schoolers will contribute to the culture 

and be the civili7.ation of tomorrow. 

J want to facilitate a perception of your experience as a teacher, which will 

be cadically Jifferent from the c urrent picture you have of yourself. I 

mean to suggest n complete re-organi?.ation of your perspective toward the 

remainder of the academic year's oppor tuniU cs in as sis ting chi ldt'en in 

their learning. The philosopher, An,citole Rappaport, once said about change -

"On e must get outside o f the structure in which he has a problem, in order 

to vie~ it, so that he can get back into it with a solution that will operate 

effectively." And so, 

I invite and encourage you to jump outside your "business as usual" attitude 

for these next few minutes and let the routine pressures slip away - moving 

yourself into a free and flowing experience - considering with me, imagina

tively - what your fu ture relationships with ~our students might possibly 

be. I want you to ask yourself "How can I be an open, free and authentic 

person with the students in our classroom?" 

ll.!_~-~~ncept - Communication 

The main concept that I want to share with you is " communication " - communication with 

students. 

Let me first suggest some resources which will nssist you in thinking, studying and 

attE:mpting to f;icilitate "open classroom learning": Sylvia Ashton-Warner's Teacherj_ 

GE:orge Leonard's E~ucati<;:n and Ecstasy; Herbert Kohl 's Th~~-~~~~~om; Carl Rogers' 

Freedom to Learn; and Charles Silberman, Crisis i~_!.he_g_las~~- These are excellent 

authors and fine books. 

In the "Open Cla ssroom", 
the joy4 of learning and 
adeqJacy and co~pe tency. 

an "everybody wins" structure is operative. This encourages 

promotes the development and growth habits that accompany 

The primary operation to be performed in the classroom by you 

1oelivered at the Grand Haven Elementary School Social Studies Workshop, 10 March 1971 
2Elementary School Principals in Grand Haven: Jim Kremer, Roger Smant, and ~ryan Miller 

3p . Tillich, The_courage To Be N.Y.: Yale University Press, 1952 . 

4i.~m. C. Schutz, Joy:_~andin3 Human Awareness, N.Y.: Grove Press, 1967 
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and others will be to affirm and to validate the person behind the cliche', "student". 
That person is waiting for you to s ee and relate to him as himsel(, a real, genuine, 
authentic person •.• as real as li(e itself •.• the most real life you will know! 

And so, a creative approach to students will involve rou in helping them to use their 
two greatest assets - aggressiveness and sensitivity. You will learn how to direct 
the student's aggressiveness to his new learning experience as well as helping him 
learn how to be sensitive to other students and what they are wanting to learn. 

Learning how to facilitate that is not easy; it requires at least a willingness to be 
non-violent in attitude. And, there is a highly rewarding value for you and the students ••• 
a warm, human relationship .•• one that is quite appropriate for real learning. 

First, Communication happens, when you listen ••• when you listen past his words to his 
self-crying out for attention, or love or forgiveness. Communication happens in your 
listening when you set aside your usual critical, analytical urges and try to get in 
your mind a full picutre of the ne•tJ idea with all of its rich ambiguities and incomplete
ness, its freshness, as it comes from your student, who is standing in front of you 
giving his statement or question. 

Second, Communication also happens when you answer that person •• ,when you let him know 
that he has been heard and that your response really registers his concern. Communi
cation happens when you give a spectrum response to his concern; you can give a series 
of responses to let him know that there are a number of good things - positive things -
about what he is intrigued by and concerned with. 2 But you must somehow earn the right 
to say "no" directly. Why? Because he has feelings just like you and one can only take 
so many "Nos" before one decides not to try anymore. 3 Plus, E.L!. are his ever-present 
"shore-horn" into more new learning experiences. You have the privilege and opportunity, 
as Nell as the responsibility, to enhance and encourage his learning. 

Third, Mutual communication, then, most frequently will move away from the attacks on 
another person or group to a pcoblem to be solved - and when he feels you standing on 
his side of the desk with the warmth of your body, literally, next to his, looking at 
the problem he's working with - then, you become an ally, a friend, a buddy - a "trust
able". Please don't scoff! Ills or her little ego su ffers daily put-downs, in size, 
greater than those which you encounter and con(ront - and he is less able to cope and 
to defend himself. He needs your protection, your emotional shelter - at times that 
means~ hug and holding, at other times that may mean letting him go it alone. But 
when basic communication is effected, then you are going to be a "trustable" with the 
whole group of students. And you are going to be known by your students as a good 
teacher - loved and respected. 

III. Some Values 

But what are the values of real communication between the one who has learned and the 
one Nho is learning? 

There are a number of them and when I have completed my list, undoubtedly you will 
enumerate more. But to begin with, let's indicate that these values, to be personally 
a~d existentially important, will have to be practiced - to be acted out. You will 
have to deal with them on three levels - the intentional, the behavioral and the 
consequential: First, you will have to want to intend these values. Second, you will 

~G. Prince, The_J:_ractice of Creativity, N.Y.: 1[.,rper and Row, 1970, P. 34 
, Op. Cit., 38 
lEric Berne, Ga~s People_PJay, N.Y.: Grove Press, 1964, p. 91 and "cornec" 
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have to want to act out these values. And, third, you will have to want to see good 
consequences flow from those intentions and actions. 

For me, the follo·,ling list of values are much needed in the reform of the whole system 
of education in the U.S. from the kindergarten to graduate school: 

1) 

2) 

~e cour'!&.~• Fear motivations only produce little disciples who abjectly hang 
on every word; being dependent will become a barrier to his growing to full 
manhood. You weren't hired to provid e your emotional hang-ups a s an obstacle 
course for students. If he picks up on the brave way in which you confront situa
tions, who knows, he may have learned something more important than a body of 
content. The student watching you may not know that you are afraid. Dare, for 
your own sake; it may happen that there Nill be some rub-off value for others. 

Be Honest. Tell the whole truth. If you lie on a small thing, the student will 
hold it against you on a large one. And what's worse, you've lost your option to 
help someone to learn. 

3) Expr~~ourself candidly. Fitting your attitude with the student's or the 
principal's will not necessarily make you popular or well-liked. It may, in fact, 
kill your own good sense and . image of yourself and who knows whether you need one 
more hassle o~ not - every day. 1 

4) Give ~on stulit½ing__rou·tine. Give in to the student's natural eagerness to 
learn. Pa •J l Goodman has said that compulsory mis- education is the cultural fact 
that has given us a warped sense of values. We have placed material values, first 
and interpersonal relations, second. Students are cu~ious - build on their natural 
curiosity. 

5) IE_y_~bjec_~iv!.Si_. I don't S3.y you will achieve it. But , I do know that sutdnets 
of all ages like impa_rtialJ:.!.y_. T know that because my students are concerned 
about prejudice •.• the black and ~1ite kind. 

6) S tu~ents like to cooee·1:_at4:.. Do you? Oppositio!l and competition with students, 
parents and administrators will only get you ••• more opposition and more :::ompetition. 
Find a way to fit in with a plan the student has come up with and be an appropriate 
reso•Jrce person. You will have found a friend and assisted a student who knows that 
cooperation is a more satisfying experience than the moral blight o f competition. 

7) ~0-ti~~ttit~~and comment. Even under the heaviest fire, goes a long way 
to assist a student in a process of problei11-solving . Negativity begets "nags" and 
"hags" take the fun out of life and the joy out of learning. Your sincere positivis:n 
S'JP?Orts the student's good feelings about himself. And wh ile I don't believe a 
positive attitude is a magic wand, it does assist effect ive learning more than 
negativis:ns. 

8) Fle~~b il03-_. is a mark 0f a fin e t eacher ; it is an indication that he or sh e 
does -:10 t have to prove h-imse] f or hers e lf a t each and every step of the way. A 
g0od teache.c will devise ways of not being__rigicl with students and other persons. 2 

9) Self-confidence is the basis o[ a student's creRtivity and his interest to experi
ment and explore. If you are not confident, there is little chance that the 

------------
!Michael Argyle, The Ps_ychol~ of In te~ersonal "Behavior, Baltimore: Penguin Books, 1967 
2Mimeographed statement by Senior High School Students of Stevens Point, Wisconsin 
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s tudent can feel comfortable in his classroom; there is little chance that 

any thing will happen except that he may he alienated and isolated and begin a 

trend of self-hating attitudes and acts.1 Positive~infotcing~ studentsL 

abou~~~E:.._fine thiqg__s thE:,Y_~o...l.-is a w~~-~uild confidence. 

10) Be Creative. It will be the attempt by you to put old and new things together 

into a new arrangement. Being, imitative is the opposite of being creative, and 

that will not suffice for the student's experienc~ of creativity. Your permis-

sion pr ovides his psychological space and distance and that encourages him. It 

al s o enhances the opportunity for him to try out his logical reasoning and 

or i g i nal i ty, and to continue doing so. 2 Encourage with the students, the new 

formul a tion of personal meanings and synthesis; these are experiences of creativity. 

Cr eating more new alternative possibilities with the student will . increase the 

sense of freedom and freedom encourages a sense of personal responsibility. He 

will begin learning that l_~~ hi~ !!:.asons and that is what your up to - first, 

last, and always. 

11) Encourage your students to ~e'=Z:.!.".!.ent; Provide spaces, where when they are in 

it , they are free to do everything but tear the roof off. Confirm the student's 

cha~1ces to be his real self - let him loose. He has the music of his own person 

inside him to live out for a whole life-time. You are there primarily to 

pr- ovide facts, demonstrate methods and "role model" the requisite behavior - but 

only, if asked and when needed. This is a respecting of the person of the student. 

12) Be Clear. This is a concern for students and teachers of whatever age. If someone 

ms~ord you don It know - chances are' you missed the •,yhole thought. Making 

a child confused, makes him afraid and vice versa. Fear and confusion are not 

real helps in learning. However, the maximizing of small successes in verbal 

behavior is a way to assist in clarification of the thought patterns, also. 

The last thing which I want to offer before sharing a poem, is this: 

Ass is t children in the learning that they are doing; and empahsize the teaching of 

disciplines for a <lay each week. Children's play is more important than "the filling 

of their little heads". When knowledge is asked for and used, then you will know that 

real learning has happened. You wil] still be important - but the child learning in 

your class is moreso! 

Your 

They 

You 

IV. __ In Summa1:.Y_ 

children are not your children; 

They are the sons and daughters of life longing for itself. 
come through you, but not from you; 

And though they are with you, yet they belong not to you. 

may give them your love, but not your thoughts; 
For they have their own thoughts. 

may house their bodies, but not their souls 
For their souls dwell in the house of tomo;row 

You 

. . ' 
cannot v1s1t - not even in your dreams . 

which you 

You :nay strive to be like them, but seek not to make them like you· 

For life goes not backward nor tarries with yesterday. ' 

You are the bows from which your children, as living arrows are se·,,t forth. 

1 
Let vour bending in the arc~er's hand be for gladness.3 

S . and G. J. Putney, The Adju~'=.ed_Amer:!:_<:._~n: Normal Neuroses in the Individual 

2
~ 2..~!.~S,y: N.Y.: Harp~r & Row (1964) 1966, p. 374 -------------------

Wm. D. Hi t t, "Toward a Two-Far.:tor Theory or Creativity", The Psycholigical Record, 
Vol. 15 (1965), Pp. 127-132 

\:ahlil Gibra 1, Ti.1e Prophet, N. y.: 192 '3 
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Brief description of Spring TJC Seminar 74, "Science and Society." 

This seminar should provide students the opportunity to explore some of the 
multitudinous and intricate inter-relationships between the enterprise 
of science and the society which supports it. In fact, the nature of that 
sometimes tenuous, sometimes enthusiastic support is one such possibility. 

I have in mind a few basic r eaders : 

Science and Society -- a potpourri of selections dealing with several of the 
inter-relationships mentioned above. Some sections scrutinize the enterprise 
of science in elementary ways and thus provide a sort of low-level approach 
to the philosophy of science. 

The Atomic Bomb - fateful events leading to the use of the bomb in WW II, 
implications of the bomb for the world today, a list of science/technology/ 
morals/society. 

The Two Cultures and Science and Government -- two classics by C.P. Snow. 

The periodicals Saturday Review and Science and Public Affairs will provide 
lots of relevant material. 

There are plenty of books and periodj cals for students who wish to explore areas 
of interest apart from the focus o[ tile group as a whole and provision will 
be made accordingly. 

Daniel Andersen 

Love is always 
slow to be little - quick to appreciate. 
Slow to suspect - quick to trust. 
Slow to offend - quick to defend. 
Slow to expose - quick to shield. 
Slow to reprimand - quick to forbear. 
Slow to demand - quick to give. 
Slow to provoke - quick to Conciliate 
Slow to hinder - quick to help. 
Slow to resent - quick to forgive. 

Attention: 

There will be a short meeting for anyone interested in or planning lo at:IJend 
law school; Friday, April 2, at 1:00 i.n 103-Huron. If unable to meet at 
thi s time, contact Dave Aussickcr through the TJC Office. (165-1-luron) 
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For TJC people and other kids: Something about Roses and Teaching 

• There was me - Carolyn - ·· and there was Mrs. Jane. She had a long 
braid and told me some ladies didn't like being asked their age (but she 
was 29). I had braids too, and I was eleven. She KNEW all there was to 
know about them - ROSES: when and how to move them from the nursery to 
the ground. And clipping them, and dusting so the bad bugs would die, but 
not the good ones. She knew just which poisons to use, but somehow she 
never got around to using them. I don't think she liked killing things. 
Supposing, she said, a bug was bad for one kind of plant but good for the 
one next to it? She asked a lot of runny questions - I never expected 
her to answer them. 

Weeding was another thing we had to do. She wasn't very good at that. 
She would pull, and the top of the weed would come out without the roots 
which didn't do any good. She kept saying perhaps we should wait until it 
rains and the ground gets soft. But I showed her that if s•he took my squirt 
gun and squirted around the place where ci1c stalk went into the ground, 
then she could pull out the wee9 wi.thout even getting her feet muddy. She 
was really happy about that and I was really proud to teach her something 
for a change. The funny thing was, that when I was older and stopped doing 
the weeding for her, she just let them grow up. Maybe she liked weeds and 
bugs, too. 

When it got hot outside Mrs. Jane would take me inside to rest. I was much 
better at squeezing lemons and opening bags of Fritos without ripping them than 
she was. She taught me to spell "CEILING," MOCCASIN,""CANTELOUPE," and 
"MAYONNAISE." I got a B+ in spelling that year and my father stopped laughing 
at my shopping lists. Besides spelling, Mrs. Jane taught me how to turn 
burnt rice into an eatable dish for dinner and how to grind pebbles in a 
special machine with sand so they would come out smooth and polished. She 
also told me that some ladies can't have children. She learned about Babylon, 
gypsies, and tidal waves - which was what we were learning in school. She 
explained why "BA_BYLON" and"GYPSY" were spelled with a "Y", but not "T,XDAL 
WAVES." I showed her how to empt:), the vacuum cleaner bag without getting 
dirt all over the room and how to keep the dirt in front of the broom in a 
ne_at little pile instead of it flyin~ all over. My father asked how anyone 
could be 29 and not know how to use a broom. She asked me how my father could 
be 54 and not know how to grow roses. 

Mrs. Jane lived with a man whose name was David. Our housekeeper, Mrs. Grundy, 
said it was impolite to call Mrs. Jane just "Jane." But she didn't say any
thing about calling David "Mr. David." Mrs. Grundy didn't like to .talk about 
him. She told my father that I shouldn't he allowed to visit Mrs. Jane and 
David because they weren't really married. My father said he didn't know if 
they were or not but it was none of his business. One day when I was showing 
Mrs. Jane how to rinse dishes without splashing,(you don't turn the water on 
so hard) I decided to ask her if she was married because I was curious. She 
said, "Yes, of course." I asked her if she got married in a church or by the 
Judge. She said 'neither." So ·1 asked "who married you?" She said, "we did, 
David and I." That seemed a perfectly good answer to me. Looking back, it 
occurs to me that Mrs. Grundy would have learned a lot of things if she had 
asked the right questions ••• 

Mary Sonneborn 
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ANNOUNCEMENT; Two candidates for positions on the TJC Faculty will be visiting on Apr i l 1 and April 2, 
1967. They are, Merrill Rodin (Philosophy) and Christine Loizeaux (Dance) • 
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l pm rally: on the !ront . 
steps of the capitol 

- -_-_-_ -_ -_-_------..-.J .,__ _________ . 
1 jiiTrite: je~sica De-For"est-, . Secr'etary ____ . - . 
l. Grand Rapids Area Peace Action Coaliti]n. 

__ '-----.:.:::.::=====:::.-::..-:..-::.--:...-_-_-_--'_I L ~~~?~-- ~!iJ.;/~ichigan . 
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THINGS TO BUY AND SELL FOR: or "a day in the life of a classified ad" 

W e ll now, I've got an FM tune r I would like to sell ortrade. ' In t rade, i seek after 

a turntable. If you have one to sell call too . 
If you're there CALL, no-leave a note in my box. 

JOHN ROSOCHACKI 

::, 

NEED A PLACE TO STAY? 
The re's room for one more at the 64th St. Farmhouse. 

$40. 00/month 

WANT ADS WANTED 

Call 89 5-6544 or talk to: 
Louie Brown 

Bob Strom 
Pudge 

Bob Swain 
Freci Hawkey 
Jack Smith 

• 
Classified and unclassified are peachykeen ............ . 
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