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COMMUNICATIVE INTERACTION
BETWEEN WRITER AND READER
Dr. Arden Ruth Post

attention on the relationship between spoken
language and printed text. Reading is
concerned with processing written language,
not soley identifying words. The learner must
make generalizations and infer the rules of
language that operate (McKenzie, 1977).
Reading is a psycho-socio-linguistic process
that emerges from the mutual interaction of
language and thought (Smith, 1973;
Goodman and Niles, 1970). Such a
description emphasizes that reading is a
language-based process, a form of
communication, a conversation between
author and reader (Hasenstab and Laughton,
1982).
While the connection between spoken
and written language seems amazingly
obvious, language-based reading theory is
not without its own problems. It has been
suggested that the chief difficulty with models
of reading, which allude to language
competence as the underlying base for
reading success, is that they can focus on a
single aspect of language: phonology
(sound-symbol relationships), syntax (word
order within sentences), or semantics
(vocabulary emphasis; Hasenstab and
Laughton, 1982). While these aspects of
language are undeniably necessary
components of a language-based approach
to reading, emphasizing one aspect of
language competence neglects the total core
of linguistic awareness which reading
requires. The purpose of this paper is to
support language-based reading
approaches by providing a comprehensive
psycho-socio-linguistic model which
considers reading from a broad perspective
of a communicative interaction between
writer and reader.

Definitions of reading abound and range
from those which are concrete descriptions of
specific skills needed for the reading act to
those which are abstract explanations of the
processes involved in reading. A few examples
follow.
Reading is (involves) ...
... getting meaning from certain
combinations of letters (Flesch, 1955)
... a set of ski I ls that relate to auditory and
visual processing and cognition (Kirk,
1962)
... largely a thinking process ... a dynamic,
action-filled way of responding to printed
symbols (Stauffer, 1975)
... the ability to glean meaning from
printed symbols by putting meaning into
them (Dale, 1976)
... interacting with language that has
been coded into print (Heilman, 1977)
.. .the process of communication with
print as the stimulus (Dauzat and Dauzat,
1981)
Current trends in reading indicate a shift
from a decoding, skill oriented (text-based,
bottom-up approach) to a meaning-oriented
(concept-driven, top-down) approach as the
focus of reading behavior. Furthermore, the
influence of psycholinguists has focused
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The psycho-socio-linguistic model
proposed by Hasenstab and Laughton (1982)
includes the following components: text
cohesion, pragmatics, semantics, syntax, and
graphomorphophonemics (GMP) which are
described below:

the reader to old information, as the
fol lowing sentences demonstrate.
John ran around the block. (New)
He was chasing his dog. (old; introduced in
previous sentence)
Presupposition involves assumptions
which makes about the reader: age, interests,
world knowledge, cultural background, and
previous exposure to text, to name a few.
Word choice (semantics), sentence structure
(syntax), and even the writer's topic are
determined by the intended audience.
T urntaking in written conversation occurs
when a reader responds to the writer's
message. Generally, this occurs after reading
is completed and may involve talking to a
friend about a book, forming or changing
opinions after reading the book, or producing
a written response. T urntaking may occur
during reading when the reader stops to
predict future occurences and then reads to
confirm or disprove predictions (see Stauffer,
1975).
Finally, discourse conventions require
specific machanisms to code conversation
into written form. For example, dialogue
must include some reference to the speaker
which is not necessary in oral conversation
where the listener interacts personally with the
speaker(s).

Text Cohesion
Text cohesion refers to a tie that relates
one sentence to other sentences within a
paragraph or text. Sentences may be tied to a
previous sentence (an anaphoric reference)
or to a sentence which fol lows (a cataphoric
reference). Cohesion is expressed through
grammar, or sentence word order, and
vocabulary, or word meaning (Hasenstab
and Laughton, 1982).
Text cohesion consists of the physical
format of the print and the structure of the
information. It may include text framing (the
format of a letter or title page of a
storybook), text outline (rules followed within
the conversation), and text strategies (used in
the conversation) . Ideally, the reader
hypothesizes about each of these aspects
immediately upon approaching the text
(Hasenstab and Laughton, 1982). In other
words, the reader gets an overall view of the
unifying structure of the material and
attempts to establish relationships among
sentences and paragraphs.

Semantics
Pragmatics

The semantic aspect of written
conversation has traditionally emphasized
single-word meanings or words within the
context of a sentence. However, meaning in a
broader sense, as in paragraph or whole text
meaning, is the crux of reading and demands
attention in a consideration of the semantic
aspects of a reading model. Looking beyond
meaning, a traditional grammar approach at
the semantic level focuses on the meaning
contained in an entire sentence, the sum of
the sentences within a paragraph, and the
total meaning derived from the paragraphs
taken together to form the text. A newer
approach would direct attention to
propositions within sentences, composed of
verbal units and arguments.
The semantic or meaning aspect of
written conversation is further influenced by
the reader 's schemata (plural). A schema
(singular) is a cognitive set of expectations
about an object, event, or story, based on

The pragmatic aspects of a text exemplify
the communication process which takes place
in reading. Pragmatic aspects of texts include
the underlying intent of the writer, the
encoding of old and new information,
presupposition of the writer about the
reader, turntaking between writer and
reader, and discourse requirements of coding
conversation into written form (Hasenstab
and Laughton, 1982).
The writer 's underlying intent, of purpose,
is reflected in the choice of format {story,
poem, letter, play, essay). Furthermore, both
the surface structure and contextual clues
carry intent much 0s voice tone, facial
expression, and bodily gestures carry the
speaker's intent.
Old and new information are typically
included in writing, as they are in
conversation. For example, the use of
pronouns (pronominaliation) generally clues
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structure for affixes (prefixes, suffixes, and
inflectional endings). The GMP component
reaches beyond the traditional phonics in two
ways:
1. GMP includes an analysis of morphemes,
the smallest unit of meaning (Ex. Cat= 1
morphemes, cats= 2 morphemes because
the inflectional ending s changes the
meaning) and word structure, such as
roots and affixes (Ex. care= root, careful
= root plus suffix).
2. GMP suggests sounding out words by
syllables, not phoneme by phoneme
(individual sound by individual sound),
because the basis for recoding to the
auditory system is syllabic.
Hasenstab and Laughton (1982) view the
five components of a psycho-socio-linguistic
model of reading as steps on a ladder.

past experience an prior knowledge. A
reader approaches written material with
expectations as to the content (prior
knowledge) and structure (textual format) of
what (s)he is to read. Much recent research
has investigated the correspondence
between readers' schemata and textual
material. A currently widespread area of
study has been directed to the
correspondence between a reader's story
schema (expectations for story structure) and
a story grammar (the underlying structure of
most folktales, fables, and children's stories).
Th is research has shown that children and
ad\:Jlts have a schematic expectation for the
elements common to most stories.

Syntax
Syntax considers the base structure of
sentences. From a traditional grammar
perspective, consideration would be given to
word order, parts of speech, phrases, and
clauses as they comprise sentence structure. A
newer perspective would direct attention to
basic frames of propositions within sentences,
modalities, and grammatical operations.
Knowledge of spoken syntax options to
consider in the hypothesis-testing activity of
deciphering an unknown word or set or words
during reading. For example, a syntactic
approach to the following sentence, The
children ate peanut butter and
_ _ _ sandwiches, would suggest that a
noun, and most probably the word, jelly,
would be supplied in the blank.
Syntax also can be used to clue the reader
to the hierarchy of the importance of
information. For example, The tall boy who
just arrived got my kite down from the
tree suggests that the relative clause, who
just arrived, is subordinate in importance to
the other information in the sentence. By
contrast, The tall boy just arrived and he
got my kite down from the tree, suggests
that the two clauses parallel each other in
importance.

I COMPREHENSION I

i
i
i
i

I

Text Cohesion
Pragmatics
Semantics

7
7

7

Syntax
Graphomorphophonemics

7
7

The top represents the ultimate, and really
the only valid, goal of reading, comprehension
(Durkin, 1983). Each step moves toward that
goal, while becoming increasingly more
effective in decoding meaning and attaining
comprehension.
However, it must be noted that the
leader is not meant to suggest a bottomup progression in which the GMP component
is mastered, followed by the syntactic, etc.
Conversely, it is also not meant to suggest
only a top-down progression, proceeding
from hypotheses about meaning down
through the other levels as necessary for
comprehension. These are the two distinctions
made by the bottom-up and top-down
approaches to reading. Rather, a reader may
enter the ladder on any step. The question
should be asked by the reader (or the
instructor), "What is the most efficient entry
into the process and what strategies can best
facilitate the process?" (Hasenstab and
Laughton, 1982, p. 33). Optimally, a reader

Graphomorphophonemics
The graphomorphophonemics (GMP)
rules govern how words are written. They
refer to the sound-symbol relationships
between spoken and written language. GMP
can aid in the decoding of written language
by analysis of spelling patterns, sounding out
words by syllables, and studying word
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Table l
Timmy's Story* (Anonymous)
line
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16

Timmy had just finished reading a new book .
" What is your new book about, Timmy? " asked his
mother.
" It is about a little girl who wanted to do just as she liked
for one whole day. And do you know what happened? "
" What happened? " asked Timmy 's mother.
" Well, her mother let her do just as she liked for one whole
day. The first thing she did was to eat so much candy she
made herself sick.
" Then she put on her prettiest dress to play in the garden
and tore it.
" After that she climbed up a tall ladder. Just as she
was near the top, she heard a noise in the garden . She looked
around and saw her dog chasing a strange cat. Her foot
missed the next step on the ladder, and she fell and hurt herself.
" That was the end of her day of doing just as she liked. "

finished
one
whole

Words to watch
happened
herself
prettiest

climbed
strange
noise

Questions
1. What things did the little girl do?
2. What would you do if you could do anything you liked for a whole day at home?
3. What would you do if you could do anything you liked for a whole day at school?
*Ta ken from Reading is Fun, Open Court Basic Readers, pp. 15-16.
Used by perm ission for Open Court Publishing Company, LaSalle, II.

has all strategies available and chooses, or is
helped to choose, the entry level
commensurate with his/her stage of reading
development and ability. For example, an
able fifth grade reader who has sufficient
knowledge of GMP and syntactic components,
also some prior knowledge of a social studies
unit (s)he is studying, but encounters many
new, unfamiliar words, may enter the ladder
at the semantic level, examining the context
for word meanings and semantic relationships.
An able, adult reader may begin by
considering the general structure of a
passage, and look for relationships between
sentences and paragraphs while reading.
Only when a word is unfamiliar does the able
adult reader focus on a single word for its
semantic content, its place in syntactic
structure, and finally, its GMP components.
What about a first grader? Does (s)he
have to begin at the bottom? The answer is,
" No " . Here is where teachers should lead
children into considerations of (1) text
cohesion, (2) pragmatics, (3) semantics, (4)
syntax, and finally, (5) GMP components of
the reading process.
In other words, the psycho-sociolinguistic model suggests thatfive components
are available to the reade r who is led to
choose the optimal entry point for the

material being read and the skills that have
been developed. It is incumbent upon the
teacher to teach all five components and not
emphasize one at the expense of the others.
How does this model relate to bottom-up
and top-down models of reading? The
psycho-socio-linguistic model recognizes
both approaches and expands upon them in
three important ways:
1. It provides a more comprehensive
analysis of the reading act by including
five essential components.
2. It views reading as the linguistic process
which it is by recognizing the interactive
communication between writer and
reader.
3. It allows for entry into the reading act at
the optimal component for any given
reader and reading material.

Interpreting the Model for Instruction
The usefulness of a theoretical model of
reading is usually judged by the practitioner,
the reading educator, by its application to
reading instruction. And well it should be!
Therefore , for the purposes of i I lustration, the
following story from a basal reader will be
analyzed according to the five components
for the model (see Table 1). While these
components could lead to suggestions for an
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improved writing of many basal stories, the
purpose here is not to suggest changes, but
rather to use a story which might typically be
found in a basal reader in the classroom.

Test Cohesion
A glance at the title, Timmy's Story,
suggests that the reader is reading a story
and that the story is about Timmy. By
skimming the story, we see that the story
format is actually a dialogue: each change of
speaker is signaled by a new paragraph in
lines 2-7. In lines 10-16, new paragraphs
sjgnal a sequence of events told by the same
speaker.
The sentences relate to each other
cohesively. The first sentence introduces the
story and allows us to hypothesize about the
source of Timmy's story, a book he has just
read. Line 2 refers back to line 1 and line 4
expands upon the question of line 2. Lines 8,
10, and 12 include connectives which signal
sequence, the first thing, then, after that,
further tying the story together.
The sentence structure provides further
cohesiveness. The questions in lines 2, 5, and 6
suggest that answers will follow. Certain
vocabulary words, book, about, and
happened, clue the reader as to the
remainder of the passage.

Pragmatics
Pragmatics relate closely to text cohesion.
The noun, Timmy, in lines 1 and 2, is new
information and the pronoun, his, at the end
of line 2 signals old information by referring
back to Timmy. Likewise, in line 7, the
pronouns, her and she, suggest old
information, relating back to girl which was
introduced in line 4.
Turntaking can occur as the reader stops
to predict what will happen next to the little
girl. Turntaking will also occur following the
story in which the reader (1) might relate
his/her feelings of doing what (s)he liked for a
day or (2) answering end-of-chapter questions.
In these ways, the reader is responding to the
writer.
The writer's intent is apparent in the story
format: (s)he is telling or relating an
occurrence. Once the story has been read by
the reader, a further intent may be apparent:
the moral that doing what one wants to do
isn't necessarily fun.

8

The writer presupposes an audience of
children who might read new books, converse
with their mothers, and be interested in doing
what they like for a day. In other words, the
writer has made some assumptions about the
audience as to age, interests, and experiences.
The writer also has chosen words and
sentences appropriate for a young reader.

Semantics
At the semantic level, attention is drawn
to two aspects of semantics, or meaning: (1)
single words within the context of a sentence
and (2) passage meaning. Individual words
are best presented in the context of a
sentence to make them meaningful and to aid
retention. (Although the analysis of
propoppositional content may be undertaken,
this will not be undertaken here.) For
example, one of the new vocabulary words,
finished, should be introduced in context by
reading the first 3 lines, pronouncing the new
word (if not known), using context to
hypothesize about meaning, encouraging the
naming of synonyms, and discussing how
finished relates to the rest of the story
(semantic relationship). The particular
semantic realtionship of finished to the rest
of the story is that Timmy had to finish the
book in order to tell the story.
A broader use of semantic relationships
and the second aspect of the semantic
component of the model, passage meaning,
involves an examination of overall story
structure, "What parts does a story have?
What pattern might be followed?" The story
may be expected to produce a schematic
structure similar to the following story map
which can be given to students. The story map
serves as a preview of the semantic and
structural relationships. Students can fill it in
with words or pictures, either during or after
reading the story (see Table 2).

Syntax and Graphomorphophonemics
These two components are most widely
used in reading instruction and, therefore,
will not receive a large amount of attention in
this paper.
A syntactic strategy, used in
deciphering an unknown word, might
typically examine the new word, for example,
finished, read it in the sentence, recognize
that it is a verb or action word, and relate

Table 2
A Story Map*
Setting
Character: Timmy - his mother
Time: unknown
Place : unknown
Beginning
Timmy has read a
new book. He tells his
mother that it is about a girl
who did anything she liked for
a day.
Plot (happenings)**
The girl eats so much candy and gets sick.
She puts on her prettiest dress and tears it.
She climbs a ladder and falls.
Ending
The day ends.
*This is a simpl ified schematic design of a story. More complex story maps with additional story categories are
appropriate for the older or more advanced reader.
**The plot may be divided into Attempts to reach a goal and Consequences of reaching or not reaching a goal. For
example,
The girl eats= attempt to do what she liked
and gets sick = Consequence of eating so much candy

back to semantics, word meanings, for verbs
or action words that would make sense in the
context. A graphomorphophonemics
approach might initially examine the whole
word, remove the inflectional ending, ed,
and see if the word is recognized. If not, the
word might be divided into syllables, fin - ish,
and "sounded out" by patterns: fin = eve
(consonant, vowel, consonant) suggests that
consonants are pronounced with the usual f
and n sounds plus the short vowel, i, and for
ish =vcc suggests a short vowel, i, and a
consonant digraph, sh.

b. texts have purposes for being written,
are intended for certain readers,
contain old and new information, and
require reader response.
A House With Several Doors
Let one illustration sum up the model.
The model may be compared to a house
with several doors. Normally, one takes the
quickest and easiest way to enter. If that
door is locked, another is tried, then a third,
until the goal of reaching the inside is
achieved. So it is with the reading model.
The house is the reading material, or more
specifically, comprehension of reading
material. The five components are doors
into the reading material , any or each of
which is tried until the reader enters and
comprehends.
In conclusion, the psycho-sociolinguistic model is a holistic, interactive
model of reading, encouraging thinking and
doing by educator and student through the
learning/teaching of an academic skill to be
used throughout life.

Test Cohesion and Pragmatics for First
Graders?
The question may arise as to how
appropriate are the text cohesion and
pragmatics components for first graders or
other young readers who are just acquiring
the reading skills. The answer is two-fold:
1. The teacher him/herself should
recognize these linguistic components
and analyze reading material for them,
and
2. Incorporate them in his/her teaching to
the extent that children are able to
understand, using language with which
they are familiar, so that they learn the
following:
a. texts have unity and form; sentences
and paragraphs are tied together
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continued on Page 22

A Day In The Future
One day, at the Detroit Institute of Technology, some scientists and I were finishing a "Time
Machine''. It was experimental. We took it outside and tried it. I set the dial for the year 2001 and
pushed the GO button. All of a sudden it became dark. Then the door opened.
A beautiful place was before our eyes. Everything was different. Everything except pollution.
Dark clouds of smog here and there.
We even saw a building with a sign that said - BIBBS ART GALLERY. The art was nice indeed. It
inspired me into doing art more often.
Before we left we agreed not to tell anyone, because, who's going to believe that we went
into the future?
Trevelle Bibbs 7-219
REVVING-UP RELUCTANT

READERS
continued from Page 13

These rewards that are given toward my
goals are used to fire the more typical
strategies such as reading for meaning, use of
context-consonant for decoding a difficult
word, vowel combination sounds used as
analogies to like words, author's purpose,
text styles, etc. Each one of these strategies
must be demonstrated as a way to "get
meaning." Demonstrate how a good reader
uses each st~ategy, and when each strategy
would be used in real life.
Every day will be a challenge as you
change your focus from materials, skill
workbooks, and dittos to decision making.
You have the responsibility to plan and carry
out instruction wherein students will perceive
possibilities for success. You will help to build
that expectation of success by tailoring
individual {reachable) goals and following up
with rewards. The student will begin to see
you as a teacher, not someone who is just
going " to do a reading thing" on them. When
these students attempt difficult reading
strategies you will know they have a
reasonable expectation of success.
The goals which you develop must
support a life of successful learning, where
"reading for meaning " is an accomplished
life skill.
22
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